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EXECUTIVE SUMMARY

1 INTRODUCTION

The Fourth National Conference on Transforming Education to Promoting Inclusion in the
Education Sector, which happened from March 20th to 21st, 2024, at the Hotel Cambodiana in
Phnom Penh, is a significant moment in Cambodia's educational landscape. NGO Education
Partnership (NEP) organized the conference with the support of USAID through FHI360, GPE
through Oxfam Denmark, Cooperation Committee for Cambodia, World Vision International
Cambodia, Aide et Action, United World Schools and kind support from Epic Arts on the
performance.

The conference was a critical platform for fostering dialogue, sharing best practices, and forging
partnerships to advance inclusive and equitable education for all Cambodian learners. The
conference agenda featured various plenary sessions and discussions addressing key challenges
and opportunities in Cambodia's education sector. Stakeholders from multiple backgrounds,
including government officials, educators, NGOs, civil society organizations, and development
partners, were brought together to deliberate on pressing issues and identify recommended
solutions. Key sessions included discussions on improving multilingual education practice in
Ratanakiri province, promoting gender equality in education, mainstreaming disability and
inclusiveness in the education sector, enhancing English teacher training and professional
development, and strategies for education financing.

With its focus on promoting inclusion, the conference has the potential to impact education
improvement efforts in Cambodia significantly. Through participants' collective expertise and
commitment, the conference discussions and outcomes can inform evidence-based policies,
programs, and initiatives to address systemic barriers that hinder education access and quality.

In this report, we will summarize the critical discussions, insights, and recommendations that were
shared during the conference. We hope to contribute to the collective effort to promote inclusive
and equitable education in Cambodia by synthesizing the wealth of knowledge and expertise
shared at the meeting.

2 CONFERENCE OBJECTIVES

e Provide a platform for education stakeholders to openly discuss and share perspectives
on pressing issues in the education sector.

o Foster a shared comprehension of the challenges and obstacles related to the
implementation of education policies.

e Encourage innovative thinking and collaboration to develop practical solutions for the
identified challenges in the education sector.

o Develop and propose actionable strategies and recommendations based on the
discussions and insights gathered during the forum
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3 WELCOME SESSION

3.1 Welcoming Remarks by Mrs. Chansitha Mark, NEP’s Board of Director

Mrs. Chansitha Mark, a member of NEP's Board of Directors, expressed her gratitude to the
Ministry of Education, Youth and Sport (MOEYS) for their efforts in improving the education
system in Cambodia. She acknowledged the challenges faced by the education sector, including
issues with accessibility for students with disabilities, education gaps in remote areas, high
dropout rates, and the implementation of Multilingual Education (MLE).

3.2 Remarks by Mr. Thomas White, Director, Office of Democracy and Governance,
USAID Cambodia

The representative from USAID extended a warm welcome to all participants at the 4th National
Conference on Transforming Education to Promote Inclusion in the Education Sector. He
emphasized the significance of this conference as a platform for stakeholders to come together
and discuss Cambodia's education landscape, mainly focusing on strengthening partnerships
between NGOs and the government to enhance education systems. Reflecting on the previous
year's conference recommendations, he highlighted the importance of promoting inclusive
education policies and investing in teacher training institutions to support student learning
effectively. USAID's efforts are concentrated on building the capacity and accountability of the
Ministry of Education at both national and sub-national levels, with a focus on inclusive education
techniques and positive discipline to foster a conducive learning environment. He stressed the
essential role of education in shaping the future of Cambodia's youth, preparing them to contribute
positively to society and the nation's prosperity. The representative reiterated the commitment to
advancing education reform and achieving Sustainable Development Goal 4 (SDG4) by 2030,
acknowledging the valuable contributions of development partners and NGOs towards this shared
goal. He thanked the Ministry of Education Youth and Sport, Civil Society Support activity, and
NGO Education Partnership for their collaboration and support. Concluding his remarks, he
wished all participants fruitful discussions and a rewarding experience at the conference.

3.3 Opening Remark by H.E. Borat OUNG, Secretary of State, Ministry of Education,
Youth, and Sport.

In his opening remarks at the 4th National Conference on Education, His Excellency Oung
Borat underscored the pivotal role of collaboration between the Ministry of Education, Youth and
Sports, and NGOs such as NEP in tackling the multifaceted challenges within the education
sector. He highlighted the necessity of adapting to the ever-evolving landscape of education,
particularly in light of the disruptions caused by the COVID-19 pandemic and the rapid
technological advancements. His Excellency outlined a comprehensive set of priorities aimed at
steering the education system towards resilience and readiness for the future. These priorities
encompassed ensuring the safe reopening of schools, enhancing teacher development through
reform initiatives, advancing digital education, and fostering proficiency in STEM subjects to align
with the demands of the Fourth Industrial Revolution. Additionally, he stressed the significance of
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nurturing 21st-century skills among youth and establishing Centres of Excellence at the higher
education level. His remarks concluded with gratitude for the collective participation and
cooperation toward improving education outcomes for all Cambodian children and youth.

4 PLENARY SESSION

4.1 Plenary Session: Policy Implementation Analysis in Kampot

The Plenary Session on Policy Implementation Analysis in Kampot emphasized mainstreaming
disability and promoting healthy learners in education. Issues raised included inadequate
provision of first aid kits for students, including sanitation for girls, unsafe food, limited community
awareness of food safety protocols, and friendly school infrastructure for students with disabilities.
Recommendations focused on comprehensive teacher training, robust monitoring mechanisms,
and increased budget allocations for inclusive education. At the conference, the plenary session
brought out a common understanding between the departments and member organizations and
sought a joint effort to tackle the issues.

4.1.1 Mainstreaming disability and healthy learners in the education sector at the
provincial level by by Mr. Veth Sinorn, Project Manager at BLCP and Kampot
ESWG Chairperson; and Mrs. Onn Sokny , the Country Director for Epic Arts.

The Kampot Education Working Group (ESWG) is a dedicated advocate for inclusive education
and school health in the Kampot province. Their mission centers around ensuring that all students,
including those with disabilities, have equal access to quality education and be healthy learners.

During the 4th national conference, the Kampot Education Sector Working Group (Kampot
ESWG) consulted with various stakeholders at the provincial level to discuss unresolved issues
from previous meetings. Kampot ESWG provided insights on pressing issues affecting school
health, emphasizing the inadequate provision of first aid kits for girls, unsafe food sales within
school premises, and insufficient community awareness of food safety protocols.

They proposed vital recommendations, including providing teachers with the necessary skills to
teach students with disabilities through comprehensive training programs, implementing proper
guidance and monitoring tools to ensure policy compliance, establishing robust monitoring and
evaluation mechanisms for food sales and the overall environment in target schools throughout
the province, developing teaching and learning materials, as well as school facilities tailored for
students with special needs. They also advocated for increased national budget allocation to
support inclusive education and health initiatives. They called for a joint effort to strengthen
sanitation practices, enhance monitoring mechanisms, increase budget allocations for health
education, and involve communities in policy implementation. These recommendations
underscored the urgent need for comprehensive interventions to ensure the health and safety of
students in educational settings.
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Epic Arts, an active NGO in Kampot and a member of the Kampot ESWG shared its impactful
initiatives in promoting special education and inclusion, highlighting their work, including
infrastructure development, teacher training, and support for children with disabilities and their
families. They highlighted challenges such as resource deficiencies and accessibility barriers,
urging increased budget allocations, policy enforcement, and collaboration with NGOs to ensure
sustainable, inclusive education. Their presentation emphasized the importance of creating
inclusive environments that cater to the diverse needs of all students, regardless of their abilities
or backgrounds.

4.1.2 Mainstreaming inclusiveness in the education sector at the national level by Mr.
Tim Sahen, Deputy Director of Special Education Department (SED) of MOEYS.

The Department of Special Education showcased achievements in inclusive education and
capacity building for teachers while acknowledging challenges such as resource scarcity and
insufficient teacher capacity. They emphasized the importance of stakeholder support for the
upcoming inclusive education action plan, collaboration with relevant organizations, and the
development of tailored curricula and materials for special education. The presentation
highlighted the need for targeted interventions to address the specific needs of students with
disabilities and ensure their full participation in educational opportunities. These interventions
include capacity building for pre-primary education teachers, a one-to-one teaching plan with
children with special needs, and implementing preschool-inclusive game models. Additionally,
interventions include providing education for visually impaired children across multiple provinces,
integrating skills for teachers in integration classes and special education high schools, producing
sign language learning videos, and supporting blind, deaf, and autistic students with food,
accommodation, and travel expenses. The department plans to develop and disseminate an
action plan on inclusive education, create detailed curricula and school supplies for special
education in response to the digital revolution, enhance teacher capacity in integrated education,
and prepare educational materials tailored to deaf students. This comprehensive approach aims
to address the diverse needs of students with disabilities and promote inclusive education
practices nationwide.

4.2 Plenary Session: Policy Implementation Analysis in Ratanakiri

The Plenary Session on Policy Implementation Analysis in Ratanakiri focused on improving
Multilingual Education (MLE) practices to ensure equitable access to quality education for ethnic
minority students. The Ratanakiri Education Sector Working Group (ESWG) highlighted the
remaining issues and proposed recommendations at the 4th National Conference, emphasizing
guality enhancement, strengthening teacher capacity, and expanding MLE programs.
Additionally, the Department of Special Education (SED) of MOEYS shared insights on
achievements and challenges in MLE implementation, stressing the need for an updated
curriculum, enhanced teacher training, and institutional capacity building. The session
emphasized collaborative efforts and community engagement as essential for successful MLE
initiatives.

4.2.1 Improving Multilingual Education Practice in Ratanakiri province through building
capacity of MLE teachers, developing MLE Teaching and learning materials, and
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enhancing the community’s awareness and participation by Mr. Pich Yek Program
Director, Integral Cooperation Cambodia organization (ICC); Chairperson,
Ratanakiri Education Sector Working Group (ESWG)

The Ratanakiri Education Sector Working Group (ESWG) diligently monitors the implementation
of the Multilingual Education (MLE) Policy and Action Plan in Ratanakiri province. Their primary
objective is to ensure that ethnic minority students have equitable access to quality education.
Through their efforts, they strive to bridge linguistic and educational gaps, fostering an inclusive
learning environment for all students.

The Ratanakiri ESWG chairperson presented the remaining issues that have not been addressed,
along with recommendations at the 4th National Conference, to seek a joint effort with line
departments of MOEYS to tackle the problems. The recommendations were mainly on quality
enhancement, strengthening the MLE teacher capacity and quality of MLE programs at the
preschool and primary levels, MLE teaching and learning resources, developing more MLE
equipment in different indigenous languages, expansion, extending MLE approaches to reach
more learners and engaging communities in the MLE promotion process.

4.2.2 Promoting MLE among indigenous minority groups through MoEYS’ education
priority Special Education Department (SED) by Ms. Chin Kalyanlakhana, Deputy
Director of Special Education Department.

The Department of Special Education of MOEYS shared insights on progress in implementing
multilingual education, underscoring several vital achievements and challenges. Notable
achievements include successfully implementing multilingual education programs for indigenous
children across provinces and reaching preschool and primary school students. Efforts were
made to produce and disseminate digital educational resources in indigenous languages, conduct
workshops to improve textbooks and curriculum, and provide training to teachers at various levels.
Challenges identified revolved around outdated curriculum and insufficient teaching materials,
limited capacity among multilingual teachers, and overall institutional capacity at different
administrative levels. The presenter emphasized the need for continued support and capacity
building to address these challenges. The call to action includes updating curriculum and
materials, enhancing teacher training, and strengthening institutional capacity at all levels to
advance multilingual education initiatives further.

4.2.3 Q&A Session

During the Q&A session, stakeholders raised questions regarding the accessibility of manuals,
particularly in remote areas. Responses highlighted collaborative efforts involving the Ministry and
local organizations such as ICC to train additional teachers with the necessary skills to teach in
consultation with schools, thereby increasing the availability of manuals. Moreover, active
involvement and engagement of local communities were emphasized as crucial factors in
ensuring the successful implementation of MLE initiatives.
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4.3 Plenary Session: Policy Implementation Analysis in Siem Reap

The Plenary Session in Siem Reap focused on promoting gender equality in education to enhance
students' learning outcomes. SEST (Siem Reap Education Support Team) emphasized the
importance of awareness-raising, teacher training, and budget allocation for gender-responsive
initiatives to address challenges like inadequate allowances and lack of gender training. The
Ministry of Education outlined their efforts to integrate gender perspectives into educational
practices, but they highlighted challenges such as limited gender knowledge training and budget
constraints. They aim to promote ongoing teacher education for the advancement of gender
equality.

4.3.1 Improving students’ learning outcome through the promotion of Gender Equality
in education by Mrs. Keo Narath, SEST Representative & Program Coordinator at
This Life Cambodia

The Siem Reap Education Support Team (SEST) promotes gender equality in education. They
have moved their focus to enhancing students’ learning outcomes by addressing gender-related
challenges.

At the 4" National Conference, SEST representatives aim to advocate for a better understanding
of gender understanding and gender equality in education through engaged stakeholders with
key recommendations focusing on raising awareness of gender and equality in education, building
teachers’ capacities through gender-responsive pedagogy training, and allocating sufficient
budgetary resources to support gender-responsive teaching initiatives. By implementing these
actions, we can foster a more inclusive educational system that empowers all students, regardless
of gender. Additionally, they find challenges such as the lack of allowances and maternity leave
for contract teachers, insufficient gender training for school management and teachers, and
gender disparities in student enrolment. In response to these findings, recommendations were
proposed to support maternity allowances and leave for contract teachers, provide gender-
responsive pedagogy training, develop and disseminate policies to promote gender equality in
schools, and enhance mechanisms for monitoring and evaluating gender performance.

4.3.2 Implementing gender responsiveness in the Teacher Policy Action Plan for better
teaching quality by Mrs. Phan Sophea, the Training Department of MOEYS.

The Ministry of Education Youth and Sport has demonstrated a commitment to addressing gender
considerations in learning and teaching through various strategic standards and documents,
including the Strategic Plan for Gender Mainstreaming in Education 2021-2025, ESP 2019-2023,
and the 12 + 2 primary school teacher training programs. Additionally, documentation on gender
sensitivity in education, such as the Gender Basic Teacher Training Guidelines and the Training
Guideline on Gender Mainstreaming in Teacher Education, reflects ongoing efforts to incorporate
gender perspectives into educational practices. Despite these initiatives, challenges persist, such
as trainers lacking gender knowledge training and insufficient budget for implementation activities.
The overarching goal is to continue promoting gender implementation within the institution,
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emphasizing ongoing teacher education and executing planned activities to advance gender
equality.

4.4 Plenary Session: Strategies for Diagnosis, Prevention and Career Guidance

The session aimed to delve into the root causes of dropout rates and explore potential policy
solutions using diagnostic tools. Insights from the session emphasized the importance of
addressing socioeconomic factors, providing comprehensive career guidance, and implementing
targeted interventions to reduce dropout rates and improve educational outcomes for all students.

4.4.1 Diagnostic Tools for Improving Education Policy and Planning: A Case Study on
Dropouts in Early Secondary Schools in Cambodia by Mrs. Linda SEAN,
Department of Policy of MOEYS (DoPo).

Cambodia’s lower secondary school completion rate has only slightly increased since the
implementation of the 2019 Education Sector Plan (ESP). Likewise, the dropout rate has risen,
reaching 18.6%, 3.2 percentage points above the baseline. Therefore, school dropout was
identified as the most significant and applicable interest of analysis to the country, specifically at
the lower secondary education level in the administrative area, Sihanoukville in Preah Sihanouk
Province, where the dropout rate was the highest in the 2019-2020 school year in Cambodia, at
36.3%. The analysis identified two potential root causes: teacher-related constraints and school-
and family-related factors. Potential policy options have been suggested to address those
constraints, which begin with strengthening the school support committee by involving the parents
and the community in setting up a warning system to prevent dropouts and hiring social workers
to counsel families and teachers. Additionally, in response to the teacher-related constraints, a
recommendation was put forth to use the Systems Approach for Better Education Results
(SABER) framework to analyze the Cambodia Teacher Policy Action Plan, to promote continuous
professional development (CPD), to strengthen the implementation of Teacher Professional
Standards at schools, strengthening PRESET and upgrading academic qualifications and
pedagogical skills. In the face of socioeconomic issues, a final suggestion was to provide
scholarships to children and connect parents to social support (cash transfer).

4.4.2 Prevent dropout from primary to lower secondary school and upper by Mr. Toal
Sophat, program manager at Cambodian Organization for Children and
Development (COCD).

Through scholarships, this project aims to support vulnerable girls in the Talau Senchey and
Kravanh districts of Pursat province who risk dropping out of school between Grades 10 - 12. The
Cambodian Organization for Children and Development (COCD) provides financial assistance to
cover their education costs, including class materials, uniforms, transport expenses, and after-
school classes. Additionally, COCD conducts activities to inspire a passion for learning and foster
an understanding of the value of education among these girls. As a result, 26 (86.67%) of the 30
scholarship schools passed their 12th-grade examination, which shows a successful effort to
prevent dropout.
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4.4.3 Early career orientation by Ms. Men Makara, Country Director at Pour Un Sourire
D'Enfant (PSE)

In 2022, the Dropout Prevention Workgroup was established within PSE (Pour un Sourire
d’Enfant) to ensure continuous learning for students and guide them toward future professions.
The workgroup’s objectives included defining dropout criteria within PSE, analyzing reasons for
dropout, identifying high-risk students, and establishing an action plan based on these priorities.

Key Findings:

e Low-Income Families: PSE dropout disproportionately affects children from the lowest-
income families.

e Age Groups: Most dropouts occur among students aged 15-17 (47%) and those 18 or
older (38%).

e Reasons for Drop-Out: Common reasons include “No willingness to study” and “Non-
skill job placement” (which encompass various underlying factors).

e Public School Students: Dropout and graduation rates for PSE students in public
schools are not balanced by recruits to vocational training or higher education programs.

o Class Size Decline: The number of students per class consistently decreases from one
grade to the next.

PSE implemented the Skill Orientation and Career Guidance program to address these issues
and enhance student outcomes. The program aims to increase self-awareness, improve
academic engagement, expand career horizons, facilitate informed decisions, improve self-
management, increase career readiness, develop 21st-century skills, promote inclusivity, and
reduce dropout rates. By providing comprehensive career guidance, PSE helps students explore
their interests, connect classroom learning to real-world applications, understand educational
pathways, set goals, and develop necessary skills for future success. Initial data from the pilot
project in 2023 showed promising results in reducing students’ uncertainty about their educational
pathways, highlighting the effectiveness of the career guidance program in addressing dropout
concerns and empowering students to make informed decisions about their futures.

4.4.4 Q&A Session

The Department of Policy Planning and Organization (DoPo) of the Ministry of Education, Youth
and Sport (MoOEYS) acknowledged that while research acknowledges self-factors as potential
reasons for dropout, specific studies on materialistic drug use are lacking. However, she noted
that various factors, including drug use and materialism, can contribute to dropout rates.

Another question was about the support provided by the COCD project to students in remote
areas. The COCD project provides scholarships and assesses families' actual needs. They
support livelihoods through business and farming, offer monthly food assistance, and provide
student accommodation stipends, including rent support for groups of two or three students.
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One participant raised concerns about poor students who cannot afford part-time study and asked
if the Ministry has a policy to address this. DoPo of MOEYS suggested addressing teacher
shortages and learning difficulties should be part of the Ministry's plan. However, implementing
full-time teaching is costly, raising questions about funding and the impact on teachers. She
mentioned ongoing reviews of study results and the role of communities and principals in
addressing these issues.

Another question was about the success of scholarships in reducing student dropout rates. The
representative from the Pour un Sourire d'Enfant (PSE) organization noted that all PSE programs
contribute to reducing dropout rates. Additionally, PSE offers remedial classes for late learners or
returning dropout students and provides vocational training for those who leave school
prematurely.

The final question was how the Ministry addresses teacher shortages in remote areas and
ensures quality teaching with contract teachers. DoPo of MOEYS explained that the Ministry
conducted a study on contract teachers and found a need for a balance between contract and
permanent teachers. While contract teachers may lack pedagogical training, some perform well.
However, training initiatives are in place to improve the quality of teaching, especially in remote
areas.

4.5 Plenary Session: School Supports

The plenary session underscored the significance of fostering autonomy and self-help
mechanisms within schools, with both presentations offering valuable insights into promoting
financial stability, community engagement, and student welfare.

4.5.1 Helping our school (SMC+ CMC) by Dr. Ok Aingkim, Executive director at
SAMAKY Organization

In response to schools' financial challenges, SAMAKY introduces the School Support Fund
initiative, aiming to enhance economic stability and foster a sense of community ownership. This
initiative establishes a structured program governed by rules and guidelines, focusing on primary,
secondary, and high school settings. The approach involves a committee structure comprising
the Chairman, Vice-President, and First Member and active participation from parents, teachers,
and students. Key findings include establishing quarterly and annual meetings, diverse funding
sources, and a systematic approach to fund management. The presentation concludes with a call
to action, advocating for adopting the School Support Fund Program to ensure sustainable
funding, financial transparency, and community engagement. The initiative addresses immediate
financial needs and promotes a collaborative and proactive culture within the school community.
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4.5.2 Transportation- school home by Mr. Sovanna Phum, Program manager at Sovann
Phoum

The transportation means program is to assist the girls’ and boys’ students (at risk for school
dropout) who live far away from school to be able to go to school regularly for their learning. This
initiative concept has provided the means of transportation with hope and trust to the student
parents/caregivers to support this program for gradual future sustainability. The procedure
involves school principals proposing the program, establishing a structure for implementation,
identifying students lacking transportation, and holding meetings with stakeholders to discuss
needs and find service providers. Once a provider is chosen, roles and responsibilities are
clarified, and a transportation schedule and agreement are set. The program is then launched,
with regular monitoring and reflection involving students, parents, teachers, principals,
management committees, and the service provider. The outcomes include regular school
attendance for all students and an 84% pass rate for students enrolled in the transportation
program.

45.3 Q&A Session

During the Q&A session, participants posed questions to the speakers regarding best practices
for creating school funds, strategies for community participation, and the proper implementation
of school fundraising initiatives. Responses highlighted the importance of building community trust
and raising awareness of the value of education for their children, transparency in fund
management, involving the community in decision-making, follow guidelines for fundraising
activities. Successful community participation was emphasized as essential for effectively
implementing self-help initiatives in schools.

4.6 Plenary Session: Social Accountabilities on Library Standard and 8WPP Model

The plenary session featured World Vision in Cambodia (WVI-C) and Plan International
presentations, focusing on initiatives to improve library standards and implement an accelerated
pre-primary education program.

4.6.1 Social Accountabilities on Library Standard by Ms. Nob Sreyleak, Technical
Specialist at World Vision International Cambodia (WVI-C)

The initiative stemmed from the Royal Government's establishment of National Reading Day in
2016 to promote literacy. Each year, World Vision in Cambodia aligns with this initiative to
advocate for enhanced community libraries. The objectives include enhancing library quality
through social accountability processes, raising awareness of national library standards among
the community, and fostering commitment from decision-makers to improve library facilities. The
process involves empowering students and parents, identifying issues, and preparing action plans
through dialogue. Celebration events showcase these action plans, fostering community
engagement and fun. Post-event, reporting, and follow-up ensure accountability. Results indicate
that many schools lack standard libraries, with some utilizing classrooms as reading corners.
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Empowerment among children and communities has increased, leading to joint efforts to improve
libraries. Concerns persist regarding access to reading materials and affordability of student
support books, prompting suggestions for constructing/improving library buildings, employing
librarians, enhancing print-rich environments, and providing adequate reading materials and
support books to students in need.

WVI-C Finding

e Most schools that celebrated NRD have no library standard (building). The school
committee allocated one classroom as a reading corner to promote reading habits for
students.

e Children and the community are also concerned about purchasing Student Support
Books as many students cannot afford them, impacting students' learning.

4.6.2 8 Week Pre Primary Model by Mr. Seang Sopheak, Project management at Plan
International:

The accelerated PPE program initiated by Plan International is an 8-week program delivered
during the academic break before a new school year starts. Adopted from a model developed
by the Mother Child Education Foundation (ACEV) in Turkey, it targets boys and girls from
ethnic communities in remote areas enrolling in grade 1 who have no pre-primary education.
The program is delivered by grade 1 or pre-primary teachers and supported by school heads
and the District Education Youth and Sports staff. The program aims to support children's
holistic development and school readiness and focuses on four developmental domains:
physical, Language, Cognitive, and Socio-emotional.

4.6.3 Q&A Session

During the Q&A session, attendees posed questions to the presenters regarding the impact of a
particular program on students and the sustainability of library operations. One question focused
on the difference between students who participated in the program and those who did not. In
response, it was noted that students who underwent the program demonstrated a higher level of
understanding and confidence, which better prepared them for entry into the first grade.
Additionally, parents of participating students also gained valuable knowledge about the program.

Another inquiry pertained to the mechanisms established by World Vision International (WVI) to
ensure the sustainability of library operations. Moreover, participants sought clarification on
whether the standard library setup considered factors such as disability and the environment and
the identification of scarce resources. The response highlighted WVI's commitment to
sustainability through mechanisms promoting policy implementation and issue resolution within
educational working groups. Regarding library standards, it was noted that while WVI adheres to
the Ministry of Education's 2011 primary library standard, there is a need to advocate for its
revision to include support for individuals with disabilities.
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4.7 Plenary Session: Enhancing English Teacher Training and Continuing Professional
Development (CPD)

The plenary session commenced with presentations from three esteemed organizations focusing on
English teacher training, digital education initiatives, and continuous professional development
(CPD) monitoring. The Plenary session highlighted the collaborative efforts of organizations to
enhance English teacher training, promote digital education, and monitor CPD initiatives to improve
educational outcomes in Cambodia.

4.7.1 English Teacher Training by Mr. Son Nat, Executive Director at Teacher
Development Support Organization(TDSO):

To maximize the quality of our training and coaching/mentoring program, TDSO is developing a
framework for English grades 4-6. The framework aims to ensure alignment of such critical
components as course learning outcomes, specifications of the lesson learning outcomes
(concerning MoOEYS textbooks), varieties of proposed techniques or strategies, and assessment
tools. To assist in executing techniques or approaches proposed in the framework, the team
tailors materials/recourses (game procedures, flashcards, worksheets) to the student's needs and
the lessons' very nature. The resources can be accessed through our EduBox website, where all
the materials are categorized based on the grades (4-6) and units. This establishment could solve
the concerns that “some teachers teach the books and not the students” and that “some teachers
know how to teach, but not what to teach.”

4.7.2 Capacity Development Platform (CDP) by Mr. Chanmony UNG, M&E Unit Manager
at World Education

In line with MoEYS’s national priorities, in September 2022, World Education (WE) under the
Capacity Development Partnership Fund (CDPF l1ll) to support MOEYS and the Department of
Information Technology (DIT) to enhance the digital learning environment for educators and
education staff through the development of a high-quality, integrated online platform for continuous
professional development (CPD) and accreditation. The vision was a platform called Capacity
Development Platform (CDP), which hosts accredited and non-accredited courses for teachers,
teacher educators, school administrators, education officials, and other education staff across the
education system in Cambodia. Additionally, this platform integrated with the country’s Human
Resource Management Information System (HRMIS) to allow seamless integration and tracking of
continuing education credits for accredited courses and other credentials. The platform aimed to
provide professional development and skills-based learning opportunities and facilitate career
pathways for educators nationwide.

4.7.3 CPD Monitoring by Mr. Pov Phoeung, Country Director at SeeBeyond Border
Teacher professional development has emerged as a critical global priority, with continuous

professional development (CPD) being a cornerstone of initiatives to improve children's learning
outcomes in Cambodia. Since 2017, the Ministry of Education has swiftly implemented policies,
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guidelines, and incentives to encourage teachers' engagement in CPD activities.
SeeBeyondBorders conducted a thorough review of research and reports focusing on the factors
influencing teachers' participation in CPD programs in Cambodia. The investigation delved into
teachers' perspectives on professional development, particularly their motivations and
preferences for CPD models and structures. The findings revealed that Cambodian teachers are
intrinsically and extrinsically motivated to pursue CPD, driven by a strong belief in its positive
impact on student learning. Regarding CPD models, teachers favoured face-to-face, interactive
workshops emphasizing teaching methods and resources. However, they also expressed interest
in online CPD initiatives pending improvements in ICT infrastructure and digital literacy.
Suggestions were made for the Ministry of Education to increase classroom release hours for
CPD and provide compensation for teachers' time away from their second jobs.
SeeBeyondBorders outlined several strategies for responsive CPD, including organizing
workshops based on adult learning principles, establishing communities of practice, and
recognizing teacher identity within CPD programs to foster autonomy. Additionally, building
capacity among school leaders to support teachers' CPD efforts was highlighted as essential for
sustaining ongoing professional development. However, challenges were noted, such as
teachers' potential lack of understanding of the rationale behind CPD activities and the need for
a holistic approach that emphasizes empathy and encouragement alongside instructional
guidance. Finally, SeeBeyondBorders proposed that the Ministry of Education recognize NGOs
providing quality teacher CPD, such as SeeBeyondBorders, by accrediting them as official CPD
providers.

4.8 Plenary session “Education Financing” The Plenary Session highlighted education
financing strategies in Cambodia, focusing on transparency and community
participation. World Vision introduced the ISAF School Budget Monitoring Tool to
promote transparency and citizen engagement in primary school budgeting. The
Equity Fund for Schools, led by the Department of Primary Education, aims to
improve learning outcomes and enhance teaching quality through various school
programs. Challenges include parental involvement and technology integration, with
plans emphasizing community participation and skill development for teachers and
students to optimize fund effectiveness.

4.9 ISAF School Budget Monitoring Tool by by Ms. Yin Sophors, Advocacy Manager at
Word Vision International Cambodia

WVI has developed a digital tool for monitoring the primary school budget by implementing the
Social Accountability Framework (ISAF) via the website address:
https://mis.ncdd.gov.kh/isaf/km/PostOnPrimarySchool. The website could allow the public to
access the primary school budget for income and expenditure in the project target areas. It
emphasizes transparency, citizen participation, and responsiveness to community needs. For
primary schools, the information package includes class sizes, lesson frequencies, textbook
provisions, student attendance rates, and completion percentages. It also outlines priorities for
school improvement, including facilities, teaching materials, and student support.
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4.9.1 Equity Fund for Schools by Mr. Keo Norin, Chief of Planning and Cooperation
Office at Department of Primary Education of MOEYS.

Equity Fund for Schools emphasizes its role in supporting various programs within schools. The
Equity Fund, collected from student families at the community and school levels, aims to improve
student learning outcomes, enhance teaching quality, promote school administration, and
increase community involvement. It supports initiatives such as school meals, extracurricular
activities, and the implementation of a part-time curriculum.

The purpose of the Equity Fund for Schools includes improving student attendance and retention,
enhancing learning outcomes, promoting student nutrition and behavior, and strengthening
teaching quality. It also aims to increase community participation in school management and
operations. Part-time study activities are introduced to maximize study time, develop students'
independent learning habits, and prepare them for soft skills essential for life and work.

Before initiating part-time study activities, schools must establish partnerships, recruit skilled
teachers, disseminate information to students and parents, and prepare relevant committees.
During these activities, teachers and school staff collaborate to lead students, while the
management committee oversees coordination with supporting organizations. Challenges include
parental involvement, limited technology integration by teachers, and insufficient knowledge
among principals in setting up management committees.

However, innovative directions for the future include expanding part-time study activities,
promoting academic health, and training teachers and students in 21st-century skills. The next
action plan involves further promoting community involvement, improving infrastructure, and
enhancing teacher and student skills to maximize the effectiveness of the Equity Fund for
Schools.

4.9.2 Q&A Session

During the Q&A session, speakers emphasized the importance of stakeholder dialogue in
advocating for increased budget allocation. Questions were raised about the implications of
implementing the ISAF, with the response noting that there are currently no significant impacts
and that the school plan is 70% achievable. Expenses can be verified on the website.

The Ministry has prepared a budget and received an analysis from the Ministry of Economy, which
must be followed closely in the annual operating plan. However, there may be some flexibility in
writing expenses, as some items are just examples, and the cost must align with the budget.

Participants also inquired about equity in implementing the Equity Fund for Schools. The key to
successful implementation is establishing management mechanisms, such as school and
community-based classroom management committees. All programs require the participation of
the community and must be agreed upon by the committee and the school for the fund to function
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effectively. There is no limit to the amount of participation from students' families, and for those
who cannot pay, no payment is required.

5

CONCLUSION

As we look back on the ideas shared and suggestions put forward during the conference, it is
our responsibility - the Ministry of Education, Youth and Sport, civil society organizations,
NGOs, and development partners - to turn words into action. We must take advantage of this
opportunity to initiate significant change and push toward our collective goal of creating an
education system that ensures no child is left behind.

5.1 Key Issues Discussed

The conference provided a platform to delve into the multifaceted challenges facing education in
Cambodia. From the need for inclusive practices to the imperative of addressing resource
disparities, participants engaged in candid conversations about:

Equitable access to quality education for all learners, including those with disabilities and
from marginalized communities.

The urgency of enhancing teacher capacity and professional development to meet the
diverse needs of students.

The critical role of monitoring and evaluation mechanisms in ensuring effective policy
implementation and accountability.

The necessity of robust investment in educational resources, infrastructure, and facilities
to create conducive learning environments.

The imperative of promoting gender equality in education and addressing socio-cultural
barriers that hinder girls' access to schooling.

5.2 Key Recommendations and Interventions

Building upon these discussions, stakeholders articulated a set of actionable recommendations
and interventions aimed at driving meaningful change in Cambodia's education landscape:

Implementing comprehensive teacher training programs to equip educators with the skills
and knowledge to support diverse learners effectively.

Strengthening monitoring and evaluation frameworks to track progress, identify gaps, and
drive evidence-based decision-making at all levels.

Investing in developing and disseminating inclusive teaching and learning materials that
cater to students' diverse linguistic, cultural, and learning needs.

Advocating for increased budget allocations and resource mobilization to ensure
sustainable funding for education initiatives and infrastructure development.

Engaging communities, civil society organizations, and development partners in
collaborative efforts to foster a culture of lifelong learning and community ownership of
education.
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5.3 Call to Action

53.1

53.2

533

To the Ministry of Education, Youth, and Sports:

Promote equitable access and quality learning outcomes for all learners. MoEYS should
empower the district administration to improve access to education of all children,
especially the marginalized groups. MoEYS to support the local authorities to collect the
data on children with disability and to encourage the enrollment campaign with focus on
out of school children.

Decrease the dropout at lower secondary school to less than 10% by implement at scale
the early warning system in order to support the children at risk of dropout. The support
team should be established at school level to provide social support to student and their
family. The support team could be composed of CSO who has social work program. The
support could be the expansion of scholarship program for marginalized. Furthermore,
youth should be able to prepare their future and their dream career by implementing the
career orientation program in school from grade 7 onward.

Increase the support to roll-out the CPD program both offline and online by working with
CSO to promote the platform and create content to improve teaching methods.

To increase the budget of education up to at least 20% of the National Expenditure or at
4% of GDP. The school budget should be allocate based on the needs of each school.

To CSOs:

Mobilize resources and expertise to support grassroots initiatives that empower
communities, schools, and promote inclusive education practices. The resources should
be well coordinated to support the achievement of CSDG4 and the upcoming ESP2024-
2030.

Advocate for investments that prioritize the needs of marginalized and vulnerable
populations, including persons with disabilities and ethnic minorities.

To Development Partners:

Support MoEY'S to access to sustained financial resources such as increasing share in
GDP.

Foster partnerships and knowledge-sharing platforms that facilitate the exchange of best
practices, innovations, and lessons learned in education programming.
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